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Structural
•The culture and climate of a school building can affect student achievement –
whether students feel part of a school community and what measures are in place to 
promote those positive feelings
•Do institutional policies shape achievement outcomes in helpful or harmful ways? 
(e.g., tracking/ability grouping, extended learning time, time-on-task in the 
classroom, etc.)

Individual
•Understanding students’ behavioral choices in school is largely informed by the 
school culture, peers, and out-of-school factors that are often not considered. 
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The different ways in which the gap can be defined speak to theories about what 
contributes to the gap.  

Students of color often attend under-funded urban schools.

Students of color take fewer AP and honors courses.

Males of color underachieve at higher rates than females of color

Students of color are overrepresented in special education

Students of color have less qualified teachers

Students of color attend schools with fewer resources
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Some teachers were observed more than once.  The data collected from observations 
includes informal feedback/comments from building administrators and 
teachers/support staff.
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1. Use of technology appears to yield positive student engagement and participation 
from most students in many classrooms.  

2. This was more evident with all students at the lower grades.  At the high school, 
we observed fewer instances where students of color were actively called upon 
and praised for answers and student work
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Related to the skills gap.  Hold high expectations
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7 parents attended the informational meetings

5 for 1 focus group; 13 for another focus group
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1. Refers to black students being “the only one” in some of their classes when there 
might be enough of them to have multiple black students in the same class

1. Refers to lack of cultural group integration into the curriculum

2. Parents find it difficult to access certain social networks among the 
broader parent community and often felt excluded.  
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Additionally this isolation of Black students was perceived by parents to be evident in 
the lack of attention to Black culture in the curriculum.
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Almost every parent in both focus groups commented on teachers’ lowered 
expectations for African American children in the district.  They didn’t like the idea 
that their children would be giving multiple chances to re-do assignments.  Hold the 
bar high the first time and expect that students can reach that bar and that there are 
consequences when you don’t.  
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One mother expressed that in a certain school building, “there were some kids who 
were identified as troublemakers, and once they got identified as troublemakers, that 
followed them. That was our experience.” (4/23/09)
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•Three buildings have no faculty of color: Donley, Glencairn, and Marble.  Marble 
does have an African American principal.

•The average number of years employed in the district for faculty is 15.5.
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The district is approximately 41% students of color.  African American students 
represent the largest group of students of color at 17.5%, followed by Asian 
Americans at 9.7%.
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Schools of Choice Demographics

There are 741 (21.8%) students in the district who are schools of choice students. Of 
these, 30.5% report F/R lunch status.   

1. Of all the students on F/R lunch 21.4% are SOC.  Thus, most of the students in the 
district who are on F/R lunch are in-district residents.

2. Of all the students in the district, 6.7% are SOC students who are also on F/R 
lunch.

In-District Residents

78.2% of ELPS students are in-district residents.  Of these, 31.3% report F/R lunch 
status.

1. Of all the students on F/R lunch, 78.6% are in-district residents.  

2. Of all the students in the district, 24.5% are in-district residents who are also on 
F/R lunch.

Summary

Less than 1/3 (31.1%) of students in the district report F/R lunch status.  Less than ¼ 
of students in the district are schools of choice students.  Most of the F/R lunch 
student population in the district is in-district residents.
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% Within Schools of Choice

When we break down the schools of choice population by race/ethnicity, we see that 
54.1% are White, followed by 21.9% who are African American.  The majority of SOC 
students are White.  45.9% of SOC students are students of color.  Based on the 
previous slide, we know that only 30.5% of the schools of choice population report 
F/R lunch status.  Thus, nearly 70% of the SOC population do not report being 
economically disadvantaged.  This might help dispel stereotypes and beliefs about 
this student population as being harmful to the district’s overall academic 
performance.

% Within Student Ethnicity

1. 27.3% of African American students in the district are schools of choice students.  
Thus most African American students are in-district residents.
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When we break down the F/R lunch population by race/ethnicity, we see that White 
students make up the largest percentage of the F/R lunch population (34.7%), 
followed by African American students (30.3%).  However, 65.3% of the F/R student 
population is students of color.  This has implications for examining the intersection 
of race and socioeconomic status (SES) and the effect of academic performance.

% Within Student Ethnicity
Of the African American student population in the district, 54% are on F/R lunch.  If 
you look at the table, only 18.4% of the White student population are on F/R lunch.  
Yet, for every non-White group (except Asian Pacific Islanders with an ‘n’ of 1), nearly 
half or over half of the racial minority populations are on F/R lunch.  Again, this has 
implications for examining whether or not being economically disadvantaged and a 
student of color in this district has any effect on academic performance. 
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From Analysis of Variance (ANOVA) results, significant mean differences in GPA by SES 
and race are evident. 

When we control for race/when we hold race constant, higher SES students have a 
higher mean GPA than lower SES students; a mean difference of 0.64 points.  When 
we control for SES or hold it constant, Asian American/Pacific Islanders have higher 
mean GPAs than all the other students, (M=3.32) followed by White students 
(M=2.82) , whose mean GPA is significantly higher than those of African American 
(M=2.44) and 'Other' (M=2.43) students of color

The Other category is a combination of Hispanic, Native American, and Multiracial 
students because their ‘n’s were so small for statistical analyses.
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In addition to SES and race main effects on performance, there were significant 
interaction effects, F(1,1091)=3.39, p<0.05. Although high SES students had better 
mean GPAs than low SES students, differences in performance were greatest for 
White (0.82) and Other (0.76) students. Even so, the mean GPA of African American 
students is lower relative to all the other racial groups – except for Other low SES . 
Even if you are a non-economically disadvantaged African American student in this 
district, you are more likely to have a lower GPA than other non-economically 
disadvantaged students.  Consistently, Asian American/Pacific Islander students had 
the highest mean GPA, regardless of their SES status.

Implications for African American students

If you are an African American student in this district, you are more likely to have a 
lower GPA than your peers.  If you are Black and low-income this is also true. 

If you are a student of color (except Asian American/Pacific Islander) and you are low-
income, you are also more likely to have a lower GPA than your peers.
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This table just shows a different way of looking at the same information from the 
previous table.  Students of color (except Asian American/Pacific Islander) who are 
low-income have the lowest GPAs in the district.  For African Americans who are not 
economically disadvantaged, their GPAs are lowest relative to their non-economically 
disadvantaged peers. 

A student who is low-income AND  a person of color is more likely to have a lower 
GPA in this district.  The interaction of race and SES has a statistically significant 
negative effect of low-income students of color.
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When performance is modeled by gender and race, there are significant mean 
differences by race (F(3,1098)=51.14, p<0.001) and by gender, F(1,1098)=22.59, 
p<0.001. 

Overall, the mean GPA for girls (M=2.96) in the district is higher than that of boys 
(M=2.72). Although the difference is not big (0.24), it is significant.  Consistently, 
female students outperform male students at the high school in ELPS, even when 
performance is broken down by race. The lowest performing group is African 
American males, followed by ‘Other’ males and African American females. This 
indicates that by race African American students are performing lower than many 
other students at the high school.  Specifically African American males are the lowest 
performing students at ELHS.  
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If you examine the trend lines between black and white students, we see that in 6th

grade, the gap narrowed.  The gap was largest in 5th grade.  Something to note is that 
when Black students transitioned from their K-4 building to their 5/6 building and 
from their 5/6 building to the middle school, reading performance declined.  This was 
also true for Asian students in the transition to the middle school. The performance 
of White students also declined slightly when transitioning to the 5/6 buildings.  
These data indicate that the district might need to examine transitions and how to 
better support students. 
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While the reading performance for Black, Asian, and White students decreased when 
transitioning to the middle school, the decline was greatest for African American 
students.
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Note the decline in math performance for African American, White, and Asian 
students when transitioning from a K-4 building to a 5/6 building.  However, for 
African American and White students, their math performance did not decrease 
when transitioning to the middle school in 2009.
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Over a four-year period, in this cohort African American students had the lowest 
levels of proficiency.  African American students are the only group to decrease in the 
percent proficiency when moving from 6th to 7th grade.  This happens to be a building 
transition from one of the 5-6 buildings to the middle school.  Once Black students 
are at the middle school for one year, their math MEAP achievement rises from the 
year before. 
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Quality instruction and strong, healthy relationships
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Schools should devise instructional plans to meet the achievement goals in 
conjunction with their school
improvement plans and district accountability goals (as outlined in the District 
Strategic Plan).

47



48


